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Syllabus
 TCED 6922:

Principles of Instruction

Randy L. Hoover, Instructor 

2210 Beeghly College of Education

(941-3260)

DrRHoo@cisnet.com

http://cc.ysu.edu/~rlhoover/ClassConnections

Prerequisites: Admission to the School of Graduate Studies

Required Readings: You are not required to purchase these readings, only to read them. 

Bargar, R.R., & Hoover, R.L. (1984). Psychological type and the matching of cognitive styles. Theory into Practice, 23(1), 56-63. (Package of class readings (Wilcox CRC—Closed Reserve)

Dewey, J. (1933). How we think. Carbondale, IL: Southern Illinois University Press.

Dewey, J. (1938). Experience and education. The Macmillan Company.
Dewey, J., Boydston, J.A., & Ross, R. (1979). “Interest and Effort” in The middle works of John Dewey, volume 7, 1899-1924: Essays on philosophy and psychology, 1912-1914 (collected works of John Dewey). Carbondale, IL: Southern Illinois University Press.

Hoover, R. (1999). Teaching Methods for Empowerment: The Pedagogical Imperative. (COMDOC Draft)

Payne, R. (2005). A framework for understanding poverty. Highlands, TX: aha Process Inc.

Graduate Catalog Description: A course dealing with fundamental principles of K-16 pedagogy for both traditional and non-traditional classroom settings.  Emphasis is on relationships among academic standards, instruction and learning assessments across licensure areas.  Historical, developmental, and cognitive bases for instructional strategies are examined in light of the need to empower all learners and the need to raise standardized test score performance as defined by state-compliant NCLB expectations.

Course Purpose & Overview:  To develop the practitioner's ability to plan, execute, and evaluate lessons that center academic content standards within thematic unit planning such that learners are empowered intellectually and NCLB-related test scores are increased.  

The course will address, at the advanced level, the fundamental methodologies of empowering instruction in terms of how to select and value what is taught, how to teach it in a manner that academically empowering the learner, and how to assess the degree to which the learners can think with and apply  the knowledge that has been taught.  Further, the course is intended to engage experienced practitioners in activities and discussions that will enhance their ability to reflect critically on what is taught and how it is taught in classrooms.  

Specifically, the course is intended to enable the practitioner to:

· read, interpret, and select concepts, principles, and ideas directly from academic content area standards that are powerful and useful;

· generate standards-based conceptual instructional objectives from those standards; 

· map and create thematic unit  plans that provide learners with authentic learning assignments that require learners to use the concepts made explicit in the instructional objectives;

· design and implement authentic assessments with rubrics to determine learner achievement; and, 

· execute those unit plans with provision for evaluating their effectiveness.

Primary Topics:

1. Understanding purposeful instruction.

a. Vision

b. Mission

c. Passion

2. The relationship between Curriculum and Instruction.

3. Empowering versus traditional instruction.

a. In terms of student achievement

b. In terms of raising test scores

c. Matrix of comparison

4. Using academic content area standards.

a. The epistemological typology of standards

b. Performance (activity) standards

c. Concept (instrumental) standards

d. Content (factoid) standards

5. Empowering instructional objectives.

a. Explicit knowledge reference

b. Learning activity reference

c. Learning activity as related to learning assignment

d. Translating standards into instructional objectives

6. Principles and basis for developing learning activities.

a. Developing detailed student assignments

b. Conceptualizing authentic learning activities

c. Differentiated instruction

d. Developmental appropriateness

e. Social construction of knowledge

f. Meaning and relevance for the learner

g. Cognitive/Learning style frameworks & effects implicit in various pedagogies

1. Cognitive style/Learning style fallacies

2. Reflective thinking as a function of cognition across cognitive styles

7. NCLB  district &  building level AYP as related to instruction.

8. Nesting standards in thematic unit planning.

a. Thematically organized academic standards

b. Conceptual instructional objective

c. Situated learning activities

d. Authentic performance assessment

e. Validating questions

9. Traditional & Authentic assessment.

a. Validity considerations

b. Reliability considerations

c. Standardized test considerations

d. Alternative assessments

e. Rubric development

10. Outcomes-based/Standards based education models.

11. Synthesis of neurobiology and neuropsychology of human learning.

12. Value-added teacher evaluation.

13. Effects of race, class, gender, disability, lifestyle and ethnicity across teaching and schooling

14. Effects of wealth and poverty on academic performance

15. Reflective thinking as the complete act of thought

16. Learning disabilities

17. Developmental considerations in assigning and assessing student learning activities

18. Formative and summative evaluation

Grading and Assessment:

· 20%  Attend class regularly and complete all assigned readings and homework. In addition to mere attendance, it is expected that students will be collaboratively involved in class activities and discussions. Professional judgment of the instructor will be used to evaluate this aspect of the course.

· 30% A midterm exam, the nature of which will be discussed in class.
· 50% A final project, the nature of which will be discussed in class, an overview is available at the 6922 Class Materials Download site. This assignment is considered a Critical Task and successful completion is requisite to passing the course and to graduation.

· Grades are scaled for each individual course section at the end of each semester in keeping with the established principles of statistical validity and authentic assessment.

· PR Grade: A PR (Progress) grade may be given in the case of final projects still in progress at the time grades are to be reported.  The PR grade is used to indicate the nature of the scholarship is in progress and that it is not the student’s intellectual ability to complete the assignment that is in question.  (See the Graduate Bulletin for the specifics of this policy.)

Americans with Disabilities Act: 


Anyone requiring special adaptations or accommodations should inform the instructor as soon as possible. In accordance with University procedure, if you have a documented disability and require accommodations to obtain equal access in this course, please contact the office of Equal Opportunity and Disability Services at the beginning of the semester or when given an assignment for which an accommodation is required. Students with disabilities must verify their eligibility through the Office of Disability Services' (330-941-1372) intake procedure.  

Academic Dishonesty:  


Please refer to student handbook, The Code of Student Rights, Responsibilities and Conduct p. 30, noting sections on plagiarism and dishonesty.  Failure to comply with these standards may result in an “F” for the course. 

Candidate Disposition Alert Process:  


The purpose of this alert process is to identify candidate performance or conduct that fails to satisfy professional expectations associated with professionalism, inclusivity and collaboration determined by the BCOE faculty as necessary standards to effectively serve all student or clients.  The Candidate Performance Alert form is completed when a concern is raised about a candidate’s performance during any class, sponsored activity by the Beeghly College of Education, or during a YSU required field or clinical experience.  This form may be used when a candidate engages in conduct, irrespective of its time or location, which raises substantial questions about the candidate’s ability to perform his or her role as an educational professional.  The Candidate Performance Alert Form can be used by university faculty, staff, supervisors, cooperating teachers, or other school personnel when they have a concern, other than one that can be effectively addressed through routine means of supervision. 

Instructional Objectives
Knowledge and Skills:

              The candidate will:
1. Understand the fundamental neuropsychological aspects of human learning. (R1, a, c, d; R4, b; NBPTS 1b, c)

2. Understand the interrelationships among teacher, student, instruction, and curriculum.  (R1, a; NBPTS 1, c)

3. Understand how cognitive process and cognitive style affect instruction and learning.  (R1, a, c d; NBPTS 1, b; 4, c)

4. Understand significant differences between monist and dualist theories of mind. (R1, a; NBTS 4, a) 

5. Apply principles of motivation and cognition to lesson planning.  (R1 A; R3, b, c; NBPTS 1, b; 4, c)

6. Apply principles of interest and effort to student activities.  (R1, a; R3, b, c; NBPTS 4, a)
7. Understand and apply instrumental epistemology.  (R1, a; R4, a; NBPTS 4, a)

8. Application of  critical reflectivity and modes of reflection.  (R3, a, b; NBPTS 1 d; 4, c)

9. Understand the affects of race, class, gender, and ethnicity across schooling and teaching.  (R1, d; NBPTS)

10. Understand the implicit relationship between instruction and discipline.  (R1, a; R4, a, d; NBTS 3, d)

11. Know and use the basis of tacit knowing and indwelling.  (R1, a; R4, a, d; NBPTS 4, c)

12. Know and use the principles of reflective thinking.  (R1, d; NBPTS 4, c)

13. Reflect on the nature of recall, memory, and consciousness across traditional and empowering pedagogies.  (R1, a, -d; R4, a-d; R5, a, b; R3, a, c, d; NBPTS 4, a, c)

14. Demonstrate the ability to design an instructional plan that optimizes motivation, interest, and learning.(R1, a; R6, b; NBPTS 1, a; 2, a)

15. Demonstrate working knowledge of their own cognitive style preferences.  (R1, a, d; NBPTS 4, a)

16. Value and critique philosophical, political, and ideological forces and factors affecting schooling and teaching. (R3, a, b, c, d; NBPTS 4, c)
17. Distinguish between instructional activities that deskill and ones that empower.  (R4, a, b; NBPTS 4, c)

18. Understand and engage the notion of praxis as it relates both to teacher and student thinking.  (R4, a, b; R6, a; NBTPS 4, a)

19. Understand and be able to construct classroom activities that teach democratic values and understands as a function of the overt curriculum. (R 3, b, c:; NBPTS 1 a, b,  c)

Dispositions:

              The candidate will:
Value the principle of empowerment that all children can learn.  (R 3, b, c:; NBPTS 1 a, b,  c)

Value the principles of fairness. (R 3, b, c:; NBPTS 1 a, b,  c)

Value inclusion. (R 3, b, c:; NBPTS 1 a, b,  c)

Value Collaboration. (R 6, a, b; NBPTS 5, a)

Value Professionalism. (R 6, a, b; NBPTS 5, a, b)

Value the distinction between traditional curriculum and empowering curriculum.

 (R1, d; R3, b, c;  NBPTS 2, a)

Value the impact of ESEA-NCLB on curriculum development.

 (R1, d; R3, b, c; NBPTS 5, b)

Value the elements of school reform and school accountability, as they affect curriculum development.

 (R1, d; R3, b, c;  NBPTS 5, b)

Value the impact of ESEA-NCLB on curriculum development.

 (R1, d; R3, b, c;; NBPTS 5, b)

Value the standards-based curriculum development.

 (R1, d; R3, a, b, c; NBPTS 5, b)

Value the importance of diversity across race, class, gender, disability, age, and lifestyle.

 (R1, d; R3, b, c; NBPTS 5, c)

Value the role of authentic and valid assessment of candidate learning and achievement.

R1, a, d; R3, a, b; R4, a, b; NBPTS 3, b)

Value the politics of school reform in the defense of professional accountability.

(R2, b; NBPTS 5, b)

Value the role of professional culture in the advancement of education and public school advocacy.

(R3, b, d;  NBPTS 5 c)

Value the infusion of technology in curriculum opportunities and in professional activity.

(R7, a, c; NBPTS 2, a)

Value the ideals of democracy in the development and outcomes of curriculum.

(R3, b, c; NBPTS 1, d)

Value the importance of change in meeting the demands of postmodern society.

(R3, b, c: R4, a; R5, a; NBPTS 4, c) 
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