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Deconstruction is a method that takes a construct, deconstructs it, and reconstructs it based upon the revelations and findings of the deconstruction.  When we deconstruct something we engage in expose and critique to discover truths and fictions.  Its purpose is to seek a critical consciousness that allows us to engage judgment necessary for critical pragmatism.  In deconstruction we recognize that the problem with truth is verification and the problem with fiction is veracity.

(Note)  Deconstruction is a process that seeks to:

A.
Illuminate counterstructures such as the claim that by working hard in school anyone can reach any position or goal in society when in reality schools serve to limit and stratify people across race, class, gender, and ethnicity, disability, and life-style preferences.

B.
Expose history, politics, and values such as are manifested in the distribution of power.  Looks for centering or maginalization of people.

C.
Expose silences and gaps

Examines relations between truth (small "t") and credibility in terms of what the construct claims, what actually happens, and the motives for making the claims.

Credibility = Claim + Motive


1.
What is the intended or stated purpose (Y)?


2.
What is the actual or unstated purpose (Y)?


3.
How and by whom is it constructed?


4.
How does it function to facilitate the relationship discussed by Dewey between the psychology of the child and the logic of the subject matter?


5.
Who or what group (race, class, gender, ethnic, disabled) is indulged or rewarded?


6.
Who or what group is deprived or punished?


7.
What does it provide the student an opportunity to learn?


8.
What does it deny the student an opportunity to learn?


9.
Is there a collateral curriculum and is it hidden?


10.
Is the student enabled/empowered/emancipated/liberated or limited/deskilled/oppressed/enslaved:



Personally (as an individual)?



Economically, Socially, Politically (as a member of the collective)?



Vocationally?


11.
What value assumptions (ideological or philosophical) undergird it?


12.
How are students evaluated?


13.
What definition of learning is implicitly embraced in the assessment of students?


14.
Is the knowledge school-bound?


15.
What is the nature of the social relations embodied in the activities?  How do the ideas of competition and cooperation play out in the overt and hidden curriculum?


16.
What epistemological assumptions undergird the program?


17.
What values are explicit and hidden within the curriculum?


18.
What aspects of culture or knowledge does the curriculum and policy attempt to appropriate from the students or parents or  public?
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I.
Instructional Composite:  The deconstruction of the student/teacher academic engagement (X, Where T---> P in X, such that Y) will yield the following elements.


1.
Subject Matter as elements of the field/discipline being studied.


2.
Task as the activity to be performed.


3.
Concept as the principle or idea being used to perform the activity.

NOTE:  The concept (principle or idea) always represents that knowledge which is learned (used) by the student to complete (resolve) the assignment at hand.  In this sense it is operational (instrumental) knowledge mentally applied by the student.  In emancipatory pedagogy, the concept is not only relevant to the task at hand but is also efficacious for the student in the real world.  However, in traditional education, the knowledge (concept, principle, or idea) used by the student to complete (resolve) the assignment at hand is usually drawn from the hidden curriculum.

II.
Implicit Epistemology of the Classroom:  As teachers create learning activities, they create focal composites for students.  Focal composites differ according to which element of the instructional composite (subject matter, task or concept) is compelling the intellect of the student as the student experiences the activity.  Depending on the nature of the activity, the student will operationalize different aspects of knowledge.


The epistemology of the classroom represents teachers' views of how knowledge if valuable as captured by the way they have structured the focal composite in terms of subject matter, task, and concept organization.  When we stand as outside observers of the classroom and deconstruct the activity at hand, we see two phenomena that are significant.


First, is the revelation that there is often a tremendous disparity between what the teacher thinks the students are learning and what the students are actually learning (Y, Where T---> P in X, such that Y).  In other words, the disparity is between what the teacher claims to be teaching and what the students are actually learning.  The big idea here is that the students will only operationalize concepts needed to resolve the activity regardless of what the teacher wishes.

Second, is the appearance of an implied epistemology that is manifested as a function of what the teacher is emphasizing within the focal composite in terms of subject matter, task, or concept.  From that emphasis, the following epistemology emerges.


1.
Knowledge as terminal:  it is an end in itself.  Subject matter is emphasized as discrete fact.  E.g., lists, math exercises, naming, notetaking.  Knowledge is terminal in the sense that students are to know declarative things...to know that Lincoln was assassinated by Booth. (Mrs. Memorize)


2.
Knowledge as expeditious:  it is filler.  The task is emphasized as evidence of learning.  E.g., worksheets, lab notebooks, traditional objective tests.  Knowledge is expeditious in the sense that it is used to complete school-bound activities.  Students are to know declarative things but demonstrate this by identifying things on paper. (Mr. Ditto)


3.
Knowledge as instrumental:  it is used as a means to an end.  The application of a concept to resolve a problematic situation is evidence of learning.  Students are to know how, when, and where to use knowledge.  Knowledge is used associatively, interpretively, and applicatively. (Dr. Dewey)


The key to understanding why the hidden curriculum is learned so well comes with our recognizing that focal situations are always resolved with instrumental knowledge.  It makes no difference if the teacher stresses subject-matter or task elements of the instructional composite, the students will use and learn the instrumental knowledge needed to resolve the engagement in a pragmatic manner.  In cases where the emphasis of the focal composite is on subject-matter, the students will use and learn the concepts that facilitate coherence such as cramming, cheating, notetaking, etc.  In the cases where the emphasis is on task, the students will use and learn the concepts that enable them to perform the task such as how to do worksheets, word-search puzzles, copying, coloring for lab manuals, etc.


The repertoire of tacit knowledge regarding the hidden curriculum is conceptual and pragmatic.  In other words, there is a means-end problem when subject matter dominates the instructional composite.  When subject matter dominates, the knowledge students learn is of the hidden curriculum because that knowledge best serves the pragmatic, psychological interests of the students.


This is not to say that students learn nothing of the subject matter.  In those cases where subject matter or task dominate the instructional composite, there is usually collateral learning.  Even though the hidden curriculum is learned well, some factual or procedural knowledge of the subject matter is also learned as a residual of the academic engagement.  However, it is usually low level cognitive material that is rarely usable beyond the confines of schools.  In addition, we must remember that some students will bring an interest in the subject matter that has been stimulated outside the activities of schooling.  This native interest will facilitate subject matter learning for that student.  Using the pejorative language of the public, "these students learn in spite of the teacher."

***
The following set of questions and responses represent the preliminary deconstruction of classroom curricula where response "a" represents subject matter dominance, "b" represents task dominance, and "c" represents concept dominance.


1.
What is the primary emphasis of the teacher/student activities?



a.
Subject matter coverage.



b.
Task performance (worksheets, workbooks, homework, etc.).



c.
Problem solving using key concepts, principles, and ideas of the field (analysis, critique, project, etc.).


2.
How does the knowledge (or information) being stressed impact the student repertoire of tacit knowledge?



a.
Insignificantly.



b.
Activity performance.



c.
Significantly.


3.
Are students empowered or deskilled?



a.
Deskilled (with the possible exception of subject-bound information/data).



b.
Deskilled (with the possible exception of school-bound activities).



c.
Empowered (can utilize principles, concepts, and ideas beyond the limits of  the classroom and school).


4.
What epistemological assumptions undergird the curriculum?



a.
Knowledge is an end in itself (Terminal Value).



b.
Knowledge is a school-based manipulative (Expeditious Value).



c.
Knowledge is a means to an end (Instrumental Value).


5.
What is the nature of the shadow/hidden curriculum relative to what students come to understand about the nature of knowledge being taught overtly?



a.
Discrete bits of information to be accrued (Banking Metaphor).



b.
Discrete bits of information to be manipulated using specific structural rules 
(Crossword Puzzle Metaphor or Game Metaphor).




Note:  Vulgar Pragmatism vs. Critical Pragmatism.



c.
Ideas, principles, and concepts have critically pragmatic value.


6.
What is the primary form and major emphasis of assessment procedures used to verify student learning?



a.
Primary Assessment Format:  Quantitative measurement by objective tests.




Major Emphasis:  Re-stating facts and details of subject matter as presented 
originally by the teacher or textbook.



b.
Primary Assessment Format:  Quantitative measurement by objective tests, 
homework assignments, and in-class handouts or workbooks.




Major Emphasis:  Re-stating facts, details, and rules.  Also, ability to follow 
rules and procedures as given by teacher or textbook.



c.
Primary Assessment Format:  Qualitative judgment or performance, project,  
`or presentation of solutions.




Major Emphasis:  Final product as synthesis of material studied.



7.
With whom is the center of activity most visible?



a.
Teacher.



b.
Students.



c.
Students


8.
What are the primary roles of the teacher and student?



a.
Teller/recorders (scribes).



b.
Overseer/workers.



c.
Facilitator/problem solvers.


9.
How much decision latitude are students granted under the structure of the classroom activities and assignments?



a.
Minimal.



b.
Minimal.



c.
Considerable.


10.
With whom does the primary locus of control sit to determine temporal and procedural decisions regarding the completion of the activities and assignments?



a.
Teacher.



b.
Teacher.



c.
Students.


11.
To what extent are students allowed to collaborate overtly to complete activities and assignments?



a.
Minimal.



b.
Minimal.



c.
Frequently.

12.
How broad or narrow is the opportunity for students to learn an empowering collateral curriculum?  (Collateral curriculum being knowledge, skills, values, and attitudes important to the functioning of society aside from K.S.V.A.'s stated objectives in the formal curriculum of the course of study, lesson plan, etc.).



a.
Narrow.



b.
Narrow.



c.
Broad.


13.
What is the overall ratio of the effort required to the interest engendered resulting from the activities and assignments?



a.
high.



b.
mixed.



c.
low.


14.
Do the students in general see the material being studied as relevant?



a.
Rarely.



b.
Often (Due to the expeditious function of the material the perception is
illusory).



c.
Yes.



15.
What is the relationship among knowledge, the individual, and society conveyed by the activities, assignments, and assessment formats?



a.
Knowledge is private.



b.
Knowledge is private.



c.
Knowledge is communal.


16.
What image of citizenship or community is inherent in academic management of the classroom?



a.
Individual, private, and authority based.



b.
Individual, private, and authority based.



c.
Social, shared, and democratic.


17.
Through the activities of teaching, what does the teacher portray as the importance of the knowledge being taught?



a.
That it is authoritative.



b.
That it is structural.



c.
That it is questionable.

18.
In what form does the student experience the knowledge being taught?



a.
Abstract.



b.
Abstract.



c.
Concrete.

