SUMMER 2009


COURSE SYLLABUS

Introduction to Education

FOUN 1501 - 3 s.h. - CRN 30630)

Prerequisites:        None.  This class is required of all teacher education program candidates
                              regardless of level and major and it is taken prior to program admission.
Class meetings:
Summer Semester, Second Session 2009

MWF 8:00 to 10:15; BCOE Room 4305
Text/Resources:
Armstrong, Henson and Savage (2009).  Teaching Today (8th edition).

--approximate cost $70.
BCOE COMDOC Handbook

McEwing, Richard.  Website - http://www.cc.ysu.edu/~ramcewin
     (Essential details related to this course are on the class web site)
Syllabus developed by Dr. Richard McEwing

Instructor:
Dr. Richard A. McEwing, Professor 


Department of Educational Foundations, Research, Technology & Leadership

Beeghly College of Education


Youngstown State University


Youngstown, OH  44555-0001

Office:  

Beeghly College of Education, Rm 4105

Office Hours:  
MWF 10:15 to 11:00; TT 10:15 to 11:00

Office Phone:  
(330) 941-1933

E-mail:

ramcewin@cc.ysu.edu
Technology/Materials Fee:  Fees attached to the FOUN 1501 classes cover the expenses and charges incurred for the Bureau of Criminal Investigation background check.  Students in the 1501 classes are required to complete 15 hours of tutoring to pass this class.  The State of Ohio requires all persons to have a background check performed before interacting with children.  In addition, students are required to purchase individual TaskStream accounts.  TaskStream is a web-based program used for a number of class requirements in this course and will be used throughout the teacher education program.
Catalog Description: Historical, political, legal, cultural and ethical perspectives on the work and roles of teachers and schooling.  Issues confronting educators, voters, parents and children.  Twenty-five hours of fieldwork, orienting students to classrooms and to the organization and governance of school districts.  

Critical Tasks:  The FOUN 1501 Critical Tasks provide two initial assessments of the candidate’s perceived strengths and weaknesses.  The Critical Tasks are designed to help students decide if teaching is for them and they serve as an initial planning guide for persons who do decide to continue on toward a career in teaching.  These assignments must be submitted on TaskStream.
Knowledge Base Rationale:
It is right and fitting that individuals thinking about a career in school teaching acquire a general and introductory knowledge of the historical, social, and philosophical underpinnings of the institution of schooling in the United States prior to making a decision to apply to a teacher education program.  Students need information regarding school organization, educational policy, legal issues, professional trends, and career options to determine if teaching looks and feels right for them.  They also need to understand the broad administrative and academic steps required to follow this career path.  The rationale of the course is to initiate students into the conceptual framework model "Reflection in Action" which requires a role change from a passive information recipient to an active, open-minded, person and committed, dedicated teacher.  This goal is achieved by introducing potential educators to the Foundations of Education through the use of interpretive, normative and critical perspectives on education.  The following are knowledge bases used in setting the course objectives --

1.  Exploration of the continuing debates on reform of education in a culterally diverse democratic society with focus on what multicultural education should be and its place in the curriculum.  (Dewey, 1916; Shulman, 1987; Skinner, 1968)

2.  Providing an historical context interpreting the conflicting aims of literacy and education in the United States. (Burner, 1960; Gardner, 1999; May 1998; Whitehead, 1929)

3.  Introduction of the consistent theme across recent national and international reports is that “teachers---not the method, materials, or approach---make the critical difference” in students’ success.  (Fried, 1995; Smith 1998; Spindler, 1987; Weil, 2000).
4.  Investigation of various ethical frameworks and critically examination of controversial educational issues facing teachers in K-12 schools. (Bennett, 1993; Symonds 2001)
5.  Examination of the relation of schooling to the social construction of race, class, gender and sexuality in a socially stratified society with specific focus placed on teachers’ responsibilities and skills as classroom practitioners who believe all children can learn.  (Eisner, 2002; Fried, 1995; Levine 2002; Loewen 1995)
6.  On-site tutoring of students in a diverse setting. (Dewey, 1916; Goodlad, 1984; Schon, 1983)
7.  Establishing a common conversation for all teacher education candidates, regardless of the particular specialization or lisensure area they are thinking of pursing. (Glasser, 1992; Piaget 1957)
8.  Stimulate the intellectual expectations such that candidates seek to engage in a Beeghly College of Education program and look forward to it being intellectually demanding and personally rewarding. (Barth, 2001; Palmer 1998)
This course fosters commitment to the principle that children of all colors, backgrounds, creeds, abilities, and styles can learn.  The goal of the course is to deepen students' understanding of, and appreciation for, the interaction of formal classroom-based education with the network of family, community, and institutional-based experiences that influence the lives of learners.  Through this course the candidate is introduced to creating reflective practice that is Reasoned, Ethical, Fair, Logical, Effective, Critical, and Technical.
Connections to the BCOE Conceptual Framework and Ohio’s Performance-Based Licensure Expectations:
The BCOE Conceptual Framework “Reflection in Action” uses the mnemonic device “REFLECT” to specify its seven keys components.  These seven components are then specified as candidate learning outcomes in the “BCOE Institutional Standards & Outcome Statements.”  These outcome statements are index to the Ohio Standards for the Teaching Profession in a matrix called the Alignment of Ohio Standards for the Teaching Profession and BCOE Conceptual Framework.
  
Course Objectives: (OS#_ indicates Ohio Standard connections; R#_ indicates BCOE Conceptual Framework connections.)
A.
Knowledge


The candidate(s) will:

1. Acquire a general and introductory knowledge of the historical, social, and philosophical underpinnings of the institution of schooling in the United States (OS#6.4; R#3D).
2. Understand the structure and functions of educational institutions as they relate to public and private schooling (OS#6.4; R#3D).
3. Acquire a general knowledge of and orientation to career patterns in and academic requirements of school-related professions (OS#6.4; R#3D).
4. Gain a general knowledge of institutional interface, conflict among pressure groups, and social issues and trends in public and private schooling (OS#1.4; R#3D).
5. Begin to comprehend the legal responsibilities and rights of schools, teachers, parents (or guardians) and students (OS#5.1; R#3B).  
6. Acquire an awareness of some educational systems which would serve as possible alternatives to contemporary public schooling (OS#1.5; R#3C).
7. Become cognizant of the presence, content, concerns of traditional professional ethical codes (OS#1.5; R#3C).
8. Become aware of differences in perspective often held by those who are schooling consumers and those who are responsible for the development and administration of schools (OS#1.5; R#3C).
9. Begin to understand factors that affect school funding, school policy and curriculum changes (OS#2.5; R#4A).
10. Become knowledgeable of interpretive, normative, and critical perspectives on education and schooling in the United States of America (OS#2.5; R#4A).
B. Skills
The candidate(s) will:

1.  Develop a career concept that demonstrates an examination of goals (ends and means) (OS#7.3; R#6B).
2. Be able to utilize various support services provided by Youngstown State such as: a. the curriculum resource center; b. the university (and city) library systems; c. the career services center; d. the student counseling center (OS#7.1; R#2C).
3. Demonstrate promptness, cooperativeness and social adaptability in the successful (as evaluated by staff) completion of their tutoring field experience (OS#7.3; R#6B).
4. Demonstrate through the Critical Tasks their ability to engage in reflective thought and to use technology (OS#6.2; R#3D).
5. Demonstrate increased ability in utilization of interpretive, normative and critical perspectives as they further their knowledge of educational systems and processes (OS#1.5; R#3C).
6. Demonstrate a role change from passive recipient of information to active seeker of knowledge (OS#1.5; R#3C).
C. Dispositions
The candidate(s) will:

1. Treasure self-initiated learning, questioning, and lifelong learning (OS#6.2; R#3D).
2. Develop a high, positive regard for personal academic growth and evaluation as it relates to:  a. professional teacher education; b. general liberal arts education; c. teaching field content area(s) (OS#1.5; R#3C).
3. Nurture a profound respect for the unique learning style and teaching ability of each individual in the society (OS#2.5; R#4A).
4. Seek to create learning environments that support free inquiry, free speech and autonomy of learners (OS#4.4; R#1A).
5. Appreciate the importance of a commitment to unlearning negatively based generalizations that result in negative prejudices against groups of learners, e.g., race, gender, religion, age, physical and mental handicap (OS#1.4; R#3D).
6. Demonstrate a high, positive regard for respect for and understanding of value positions other than their own (OS#1.3; R#3C).

Course Topics/Requirements Outline

Class meeting topics, activites, examinations, and due dates are scheduled to follow the sequence below.  Should adjustments be necessary, they will be announced in class. 

Dates
Topic


Chapters in Text & Related Material

June 29
Introduction to Course


Syllabus & Class Web Site

----Introduction to WebCheck Requirement

July 1 
Education and Change


Chapter 1


----Introduction to Tutoring Assignment

----TaskStream Orientation


July 3
NO CLASSES – INDEPENDENCE DAY
July 6
Becoming a Professional Educator


Chapter 2 and Website



    
----RESUME Critical Task Discussed 
See Rubrics on Website

----YSU’s Licensure Programs


See Website


----YSU’s Admission to UDS


See BCOE Handbook 

July 8
Challenges of School Reform


Chapter 3

*July 8 – RESUME Critical Task Due (TaskStream)
July 10
First Exam


(Chapters 1-3 and notes)

July 10
Social and Philosophical Perspectives

Chapters 9,10

July 13
Historical Influences


Chapter 8


Group Project & Oral Report (Diverse Educators) 
July 15 
Influences of Technology


Chapter 11
July 17
Legal Issues


Chapter 12


Affecting Teachers and Learners
July 20
Control and Finance in Education


Chapter 13


Mock School Board Meeting – Curriculum Controversies

July 22
Second Exam


(Chapters 8-13 and notes)

July 22  
Curriculum and Effective Instruction


Notes & Chapter 6           


----REFLECTION Critical Task Discussed
July 24
Effective Instruction


Chapter 6

July 27
Classroom Management and Discipline
Notes

July 29
Assessing Learning


Chapter 7


----Discuss Value-Added Assessment

Ohio Resource Center Link 


----Discuss Preparing for Praxis II PLT
See Study Plan on Website

July 31
Today’s Learners
              Chapter 4

Aug 3 
Responding to Diversity
              Chapter 5


Celebrate Your Heritage – Diversity Stamp
*Aug 3 – REFLECTION Critical Task Due (TaskStream)
Aug 5
Meeting Exceptional Learners Needs          Chapter 5


Mock IEP Group Work

*Aug 5 – Field Experience Reflection Verification Form Due (TaskStream)
*Aug 5 – Signed Letter from Yourself Verifying Tutoring Hours Completed
Aug 7 
Third (Final) Exam – 8:00 am to 10:00 am
(Chapters 4-7 and notes)
Course Grading:

The checklist below indicates the maximum point values assigned to each evaluation area:

            Evaluation Area                                      Points Possible 
 Related Course Objective(s)
No. 1 Fingerprint WebCheck Requirement 
20

B5, C3
No. 2 Class-Participation                                 
40                 B2,4 / C2,6
No. 3 Tutoring                    
40                 B1,3,5 / C4,5 
No. 4 Critical Tasks - Resume & Reflection             
60                 B3 / C1,2 
No. 5 Exam #1

25                 A1-10 / B2
No. 6 Exam #2

25                 A1-10 / B3
No. 7 Final Exam                                      
50                 A1-10 / B4
                                                                 
----

                                                                 
260  Total

The above points are added to determine the course grade as follows:

234 - 260 . . . . . . . . A

208 - 233 . . . . . . . . B

182 - 207 . . . . . . . . C

156 - 181 . . . . . . . . D

   
    0 - 155 . . . . . . . . F

Extra Credit - Engagement Reports:

Students wishing to complete work for extra credit may do up to two engagement reports based on out-of-class explorations of teaching and schooling.  These engagements must be selected from the options provided by the course instructor.  No option may be selected more than once.  
See the class website for the list of extra credit engagement report options and scoring guidelines. Each option is worth up to 10 points.  

Fingerprinting – WebCheck : (20 points)
Ohio Law (Ohio Revised Code 3319.39) identifies 81 criminal offenses, felonies and misdemeanors, which serve as a bar to Ohio teaching licensure and employment in a school district.  For a complete listing of these offenses, felonies, and misdemeanors see the BCOE COMDOC Handbook or go to http://www.coe.ysu.edu/newuds1.pdf (note: the list is on the 2nd and 3rd pages of the form you will find there).  All Found 1501 students are required to be fingerprinted and undergo a WebCheck to determine if they have been convicted of, or plead guilty to, any of these offenses.  Based on the review of this WebCheck, students will be counseled and may be denied access to the tutoring experience of the course.  Judgments are determined on a case-by-case basis.  Students who fail to complete this requirement will receive an “I” in the course.     

Class Participation: (40 points)
While the knowledge base related to this course can be acquired through reading the text, the examination of (and reflection on) our ideas with regard to this knowledge is attained only by being present at class activities and discussions.  In recognition of this commitment, individuals who miss no more than one class earn 40 participation points; two or three classes - 30 participation points; four or five classes - 20 participation points; and six or seven classes - 10 participation points.  Individuals who miss eight or more classes earn no participation points.

Tutoring: (40 points)

Of the 25 field experience hours required in the course, you must do 15 hours of tutoring.  Because this is summer and most schools are not in session, you must find someone to tutor on your own.  This could be a family member, a neighbor, or a friend.  At the end of the term, students submit two documents related to tutoring.

1) You will provide the instructor with a verification letter (signed by yourself) indicating you completed the 15 hours.  This is worth 25 points. 

2) You will submit a Field Experience Verification Form using TaskStream. This is worth 15 points. These 15 points are broken down follows:

0-2 points for providing complete information on site

0-1 point for correctly marking total field hours (this includes the Critical Tasks described next so your total would be at least 25 hours) 

0-3 points – listing the diversity found in the site and your reflections on personal adjustments made during experience

0-4 points - four major activities undertaken during this experience (1 point subtracted for each missing or duplicative activity)

0-3 points - reflections on how you developed as a pre-service teacher

0-2 points – composition skills

See instructor’s website for examples to guide your preparation of this Field Experience

Verification Form as well as complete directions on using TaskStream.
Critical Tasks – Résumé & Reflection: (60 points)

Of the 25 field experience hours, 10 hours are related to the Critical Task requirements. The two
Found 1501 Critical Tasks involve the production of two documents (a résumé and a reflection) submitted through TaskStream. Three areas of this assignment generate the 60 total points.

· Using TaskStream (16 points) - Both documents are submitted using TaskStream. Each student receives 16 points. See instructor’s website for step by step directions on how to submit each artifact using TaskStream. Paper submissions will not be accepted.

· The Professional Résumé (20 points) - A snapshot of your qualifications. See the scoring rubric and student examples found on instructor’s website to guide your preparation.  (You may also want to visit YSU’s Career Services Office)
· The Professional Reflection (24 points) - An essay based on your perceived strengths and weaknesses related to teaching in three areas discussed in the textbook and in class. See the scoring rubric and student examples found on instructor’s website to guide your preparation.

Other Course Definitions and Policies

Class Cancellation:  Notice that this class is being cancelled for any one day because of instructor illness, or other reasons, will be sent to the student address <@student.ysu.edu> as soon as possible.  University-wide closure or class cancellation is a decision made through the Presidents office, and announced via the YSU homepage and on WYSU-FM radio.

Academic Honesty - Departmental Policy:  All candidates are expected to comply with generally accepted professional ethics of Academic Honesty in meeting their course requirements (refer to http://penguinconnection.ysu.edu/handbook/Policies/POLICIES.shtml). Candidates are expected to submit materials that are respectful of intellectual property rights, as well as complying with all Federal Copyright Laws (refer to http://www.copyright.gov/).  Any breach of this code of ethics will be handled according to the YSU Student Handbook.  Any proven acts of cheating, plagiarizing, or engaging in any form of academic dishonesty, could result in a severe disciplinary action, an “F” grade for the assignment or course, and possible referral to the Office of Student Affairs for disciplinary action.

Students with Disabilities:  In accordance with University procedures, if you have a documented disability and require accommodations to obtain equal access in this course; please contact me privately to discuss your specific needs.  You must be registered with CSP Disability Services, located at Wick House, and provide a letter of accommodation to verify your eligibility.  You can reach CSP Disability Services at 330 941-1372. 

Incomplete Grade Policy:  An incomplete grade of an “I” may be given to a student who has been doing satisfactory work in a course but, for reasons beyond control of the student and deemed justifiable by the instructor, had not completed all requirements for a course when grades were submitted.  A written explanation of the reason for the “I” and a date (which must be within one year) by which all course requirements will be completed, must be forwarded to the  Registrar for inclusion in the student’s permanent record, with copies to the student and department chairperson.  Upon the subsequent completion of the course requirements, the instructor will initiate a grade change.  If no formal grade change occurs within one year, the “I” automatically converts to an “F.”  If graduation occurs within the one-year time period, the “Incomplete” grade will be converted to an “F” prior to graduation.
Candidate Disposition Alert Process:  The purpose of this alert process is to identify candidate performance or conduct that fails to satisfy professional expectations associated with professionalism, inclusivity and collaboration determined by the BCOE faculty as necessary standards to effectively serve all students or clients.  The Candidate Performance Alert form is completed when a concern is raised about a candidate’s performance during any class, sponsored activity by the Beeghly College of Education, or during a YSU required field or clinical experience.  This form may be used when a candidate engages in conduct, irrespective of its time or location, which raises substantial questions about the candidate’s ability to perform his or her role as an educational professional.  The Candidate Performance Alert Form can be used by university faculty, staff, supervisors, cooperating teachers, or other school personnel when they have a concern, other than one that can be effectively addressed through routine means of supervision. 

Critical Tasks: Selected performance-based assignments reflect a candidate’s knowledge, skills and/or dispositions and are aligned with the standards for teacher preparation of the licensure area.  These tasks assess a candidate’s ability to move through the teacher preparation program in an effective way, meeting and/or exceeding expectations in these professional standards.  Therefore, candidates must effectively pass a critical task to pass the course.  Failure to effectively pass the critical task(s) will result in remediation through repetition of the course to guarantee that all teacher candidates are prepared to be an effective educator once they leave Youngstown State University.  In Foun 1501, the Critical Tasks are termed Essential Tasks.  This means that the consequences of failing to meet a Critical Task at this level is NOT course failure.   The term Critical Task is used in the syllabus to alert you to the importance of such designated tasks in the future.
Missed Exams:  A make-up exam will be scheduled only when verification that an absence was justified is provided.
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